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Steps Of Managing Conflict

1.  Create A Cooperative Context:  

For conflict to be constructive, the context in which it occurs must be cooperative (not competitive or individualistic).  There must be mutual goals (such as the quality of the long-term relationship, the effectiveness in working together, a project to be completed) and there must be agreement on the procedures, rules, norms, and values that determine how the conflict is managed.  

2.  Use Academic Controversies To Facilitate Problem Solving, Innovation:  

1.  Research and prepare a position.  Each alternative course of action is assigned to a two-person advocacy team.  The advocacy teams are given time to (a) research their assigned alternative course of action and find all the supporting evidence available, (b) organize their findings into a coherent and reasoned position, and (c) plan how to present their case so that all group members give it a fair and complete hearing, understand it, and are convinced of its validity.  

2.  Present and advocate their position.  Each advocacy pair presents its position forcefully, sincerely, and persuasively.  Other group members listen carefully and critically, but with an open mind.  

3.  Engage in an open discussion.  Each advocacy pair (a) continues to advocate its position, (b) attempts to refute opposing positions, and (c) rebuts attacks on its position. Each alternative course of action is thus given  a “trial by fire.”  

4.  Reverse Perspectives:  Advocacy pairs reverse perspectives and present one another’s positions.  In arguing for the opposing position, group members summarize it in a forceful, sincere, and persuasive way.  They add any new information that the opposing pairs did not think to present.  They strive to see the issue from all perspectives simultaneously.  

5.  Reach a decision through consensus as to which course of action to implement.  Group members drop all advocacy and integrate what they know into a reasoned decision to which all members agree.  This requires reconceptualizing the issue by synthesizing and integrating the best information and reasoning from all sides.  The group's decision then reflects their best reasoned judgment.  

3.  Use Integrative Negotiations To Resolve Conflicts Of Interests Constructively:  

Conflicts Can Be Constructive Or Destructive

You might as well try to stop the earth from turning on its axis as to try to eliminate conflicts from your life.  Conflicts arise no matter what you do.  Conflicts occur whenever people have goals they care about and are involved in relationships they value.  Conflicts can have constructive or destructive consequences.  On the destructive side, conflicts can create anger, hostility, lasting animosity, and even violence.  Conflicts can result in pain and sadness.  Conflicts can end in divorce, lawsuits, and war.  There is nothing pretty about a conflict gone wrong.  The occurrence of conflicts, however, is not a cause for despair.  Conflicts can be very constructive and valuable.  

Conflicts increase quality of decision making and problem solving, creativity and innovation, cognitive and social development, and higher-level cognitive and moral reasoning.  Conflict produces growth, development, understanding, and insight.  

Conflicts focus attention on problems that have to be solved.  Conflicts energize and motivate us to solve our problems.  

Conflicts clarify who you are, what your values are, and what you are committed to.  It is through conflicts that your identity is developed.  You only fight over wants and goals you value.  And you fight much more frequently and intensely with people you value and care about.  The more committed you are to your goals, and the more committed you are to the other person, the more frequent and intense the conflicts.  

Conflicts clarify how you need to change.  Patterns of behavior that are dysfunctional are highlighted and clarified by conflicts.  

Conflicts keep the relationship clear of irritations and resentments so that positive feelings can be experienced fully.  A good conflict may do a  lot to resolve the small tensions of interacting with others.  

Conflicts help you understand who the other person is and what his or her values are.  It is through conflicts that the identity of your friends and acquaintances are clarified.  

A conflict a day keeps depression away!  Conflicts can release anger, anxiety, insecurity, and sadness that, if kept inside, makes us mentally sick.  

Conflicts can be fun.  Being in a conflict reduces boredom, gives you new goals, motivates you to take action, and stimulates interest.  Life would be incredibly boring if there were no conflict.  

What determines whether a conflict is constructive or destructive are the procedures you use to manage the conflict.  

Problem Solving And Decision Making

Problem Solving Procedure:  

1.  Identify and define the problem.  

2.  Diagnose the existence, magnitude, and nature of the problem.  

3.  Identify and analyze alternative courses of action to solve the problem.  

4.  Make a decision about which course of action to take to solve the problem.  

5.  Implement the alternative chosen and evaluate its success in solving the problem.  

Decision Making

Decision making is a process that results in a choice among alternative courses of action.  A decision implies that some agreement prevails among group members as to which of several courses of action is most desirable for achieving the group’s goals.  Making a decision is one step in the more general problem-solving process of goal-directed groups.  

Characteristics Of Effective Group Decisions

1.  The resources of the group members are fully utilized.  

2.  Time is well used.  

3.  The decision is correct, or of high quality.  

4.  The decision is implemented fully by all the required group members.  

5.  The problem-solving ability of the group is enhanced, or at least not lessened.  

Nature Of Controversy

Controversy exists when one person’s ideas, information, conclusions, theories, and opinions are incompatible with those of another, and the two seek to reach an agreement.  Controversies are an inherent aspect of decision making and problem solving.  

An advocacy subgroup consists of two (or three) members who work cooperatively to ensure their assigned alternative course of action receives a fair and complete hearing.  Advocacy is the presenting of a position and providing reasons why others should adopt it.  

Process Of Controversy

1.  Organizing information and deriving conclusions.  

2.  Presenting and advocating positions (which result in cognitive rehearsal, reconceptualization, and increased commitment to position).  

3.  Uncertainty, conceptual conflict, disequilibrium  created by being challenged by opposing views.  

4.  Epistemic curiosity, search for new information and a new perspective.  

5.  Reconceptualization, synthesis, and integration by accommodating the perspective and reasoning of others and seeking creative insights.  

Mediating Conditions

1.  Cooperative goal structure.  

2.  Heterogeneity among members.  

3.  Distribution of information.  

4.  Skilled disagreement.  

How I Behave In Controversies

The purposes of this exercise are to (a) make you more aware of your typical actions when involved in a controversy and (b) make your group more aware of the pattern of members’ actions when they are involved in a controversy.  The procedure is as follows:  

1.  Working by yourself, complete the following questionnaire.  

2.  Using the scoring table, determine (a) your scores and (b) the average of all group members’ scores.  

3.  Engage in a group discussion of (a) the strategies used most frequently during a controversy and (b) how controversies may be managed more constructively.  

Each of the following questions describes an action taken during a controversy.  For each question write a “5” if you always behave that way, “4” if you frequently behave that way, “3” if you occasionally behave that way, “2” if you seldom behave that way, and “1” if you never behave that way.  

	______
	1.  I try to avoid individuals who argue with me.  

	______
	2.  When I disagree with other group members, I insist that they change their 
     opinions to match mine.  

	______
	3.  When I do not care about the decision, I agree with the person who cares the 
     most about what the decision should be.  

	______
	4.  I only discuss an issue as long as it takes 51 percent of the members to agree on 
     a course of action.  

	______
	5.  When others disagree with me, I view it as an interesting opportunity to learn 
     and to improve the quality of my ideas and reasoning.  

	______
	6.  When others disagree with me, I generally keep my ideas and opinions to 
     myself.  

	______
	7.  When I get involved in an argument with others, I become more and more 
     certain that I am correct and argue more and more strongly for my own point of view.  

	______
	8.  When I have nothing at stake in the decision, I try to support the person who has 
     the soundest logic and information.  

	______
	9.  Once the majority has decided, the decision is made.  

	______
	10.  When others disagree with me, I encourage them to express their ideas and 
     opinions fully, seek to clarify the differences between their position and perspective and mine, and seek to find a new position that incorporates the best ideas from both sides.  

	______
	11.  I am careful not to share my ideas and opinions when I think others may 
       disagree with them.  

	______
	12.  I view my disagreements with others as opportunities to see who “wins” and 
       who “loses.”  

	______
	13.  Sometimes the decision does not affect me in any way, and then I support the 
       person with the most persuasive reasoning and rationale.  

	______
	14.  Even if I do not agree, I go along with the majority opinion.  

	______
	15.  When I disagree with others, I listen carefully to their ideas and opinions and 
     change my mind when doing so is warranted by their information and reasoning.  

	______
	16.  I refuse to get into an argument with anyone.  

	______
	17.  When others and I disagree, I try to overpower them with my facts and 
       reasoning.  

	______
	18.  When none of the alternatives courses of action appeal to me, I defer to the 
       most interested party.  

	______
	19.  I believe that the majority should rule.  

	______
	20.  When others disagree with me, I try to clarify the differences among our ideas 
     and opinions, clarify the points of agreement, and seek a creative integration of all our ideas and information.  

	______
	21.  When others disagree with me, I stay very quiet and try to avoid them in the 
       future.  

	______
	22.  When others and I disagree, I have to convince them that I am right and they 
       are wrong.  

	______
	23.  If I have no opinion about what is the best course of action, I agree with the 
       person with whom I have the best relationship.  

	______
	24.  I tend to agree with the majority whenever a decision is to be made.  

	______
	25.  When I am involved in an argument, I never forget that we are trying to make 
       the best decision possible by combining the best of all our facts and reasoning.  


How I Behave In Controversies:  Scoring

	Avoiding
	Wining
	Agreeing
	Majority Rules
	Synthesis, Integration

	_____   1
	_____   2
	_____   3
	_____   4
	_____   5

	_____   6
	_____   7
	_____   8
	_____   9
	_____ 10

	_____ 11
	_____ 12
	_____ 13
	_____ 14
	_____ 15

	_____ 16
	_____ 17
	_____ 18
	_____ 19
	_____ 20

	_____ 21
	_____ 22
	_____ 23
	_____ 24
	_____ 25

	_____ Total
	_____ Total
	_____ Total
	_____ Total
	_____ Total


The higher the total score for each conflict strategy, the more frequently you tend to use that strategy.  The lower the total score for each conflict strategy, the less frequently you tend to use that strategy.  

Was Peter Pan Right Or Wrong?
Task:  In the book, Peter Pan, a case is made for staying young forever in Never-Never Land.  Is this a good idea?  Would you like to live in Never-Never Land and never grow up?  Write a report on the issue, Was Peter Pan right or wrong?  Should you grow up or stay a child?"  The report should present a position and the reasons why the position is valid.  

Cooperative:  Write one report for the group, everyone has to agree, and everyone has to be able to explain the choice made and the reasons why the choice is a good one.  

Procedure:
1.  Research And Prepare Your Position:  Your group of four has been divided into two pairs.  One pair has been assigned the pro position and the other pair has been assigned to the con position.  With your partner, plan how to present to the other pair the best case possible for your assigned position in order to make sure it receives a fair and complete hearing.  Research your position and get as much information to support it as possible.  Make sure both you and your partner are ready to present.  

2.  Present And Advocate Your Position:  Forcefully and persuasively present the best case for your position to the opposing pair.  Be as convincing as possible.  Take notes and clarify anything you do not understand when the opposing pair presents.  

3.  Open Discussion:  Argue forcefully and persuasively for your position, presenting as many supporting facts as you can.  Critically evaluate the opposing pair's arguments, challenge their information and reasoning, and defend your position from their attacks.  Keep in mind that you need to know both sides to write a good report.  

4.  Reverse Perspectives:  Reverse perspectives and present the best case for the opposing position.  The opposing pair will do the same.  Strive to see the issue from both perspectives simultaneously.  

5.  Synthesis:  Drop all advocacy.  Synthesize and integrate the best evidence and reasoning from both sides into a joint position that all members can agree to.  Then (a) finalize the group report, (b) present your conclusions to the class, (c) individually take the test covering both sides of the issue, and (d) process how well you worked together as a group and how you could be even more effective next time.  
Controversy Rules

1.  I am critical of ideas, not people.  I challenge and refute the ideas of the opposing pair, but I do not indicate that I personally reject them.  

2.  I remember that we are all in this together, sink or swim.  I focus on coming to the best decision possible, not on winning.  

3.  I encourage everyone to participate and to master all the relevant information.  

4.  I listen to everyone's ideas, even if I don't agree.  

5.  I restate what someone has said if it is not clear.  

6.  I first bring out all ideas and facts supporting both sides, and then I try to put them together in a way that makes sense.  

7.  I try to understand both sides of the issue.  

8.  I change my mind when the evidence clearly indicates I should do so.  

Theory And Research On Controversy

Theoretical Roots

	Developmental Theories:
	Piaget, Kohlberg, Hunt

	Cognitive Theories:
	Berlyne, Hammond

	Social Psychological Theories:
	Maier, Janis

	Controversy Theory:
	Johnson, Tjosvold


Research Results

1.  Motivation to search for more information  

2.  Insight into others’ perspectives, reduction of egocentric reasoning  

3.  Higher-level reasoning  

4.  Greater achievement, retention, productivity  

5.  Higher quality problem-solving and decision-making  

6.  Greater creativity  

7.  Greater exchange of expertise  

8.  Greater task involvement  

9.  More positive relationships  

10.  Greater self-esteem  

Meta-Analysis Of Academic Controversy Studies:  Mean Effect Sizes

	Dependent Variable
	Controversy / Concurrence Seeking
	Controversy / Debate
	Controversy / Individualistic Efforts

	Achievement
	0.68
	0.40
	0.87

	Cognitive Reasoning
	0.62
	1.35
	0.90

	Perspective Taking
	0.91
	0.22
	0.86

	Motivation
	0.75
	0.45
	0.71

	Attitudes Toward Task
	0.58
	0.81
	0.64

	Interpersonal Attraction
	0.24
	0.72
	0.81

	Social Support
	0.32
	0.92
	1.52

	Self-Esteem
	0.39
	0.51
	0.85


Source:  Johnson, D. W., & Johnson, R. (2007).  Creative controversy:  Intellectual conflict in the classroom.  Edina, MN:  Interaction Book Company.  Reprinted with permission.  

Preparing The Best Case For Your Position

1.  Research (Look):  Gather evidence to support your assigned position.  Research your position by gathering and collecting of all relevant facts, information, and experiences.

2.  Conceptualize (Think):  Organize what you know into a reasoned position and persuasive argument by (a) arranging the information into a thesis statement or claim that asserts something is "true," (b) arranging the supporting facts, information, experiences, and other evidence into a coherent, reasoned, valid, and logical rationale, and (c) making the conclusion that the claim is "true" (the conclusion is the same as the original thesis statement).  Your aim is to lead listeners step-by-step from lack of knowledge to an informed conclusion that agrees with your thesis statement.

3.  Leap To Conclusion:  Reach a tentative conclusion based on your current understanding of the issue.  Your conclusion has to be the same as your original thesis statement.

4.  Present (Tell):  Plan how to advocate your position forcefully and persuasively.

Thesis Statement / Claim:

Rationale (Given That):

1.  

2.  

3.  

4.  

5.  

Conclusion (Then):

Presenting The Best Case For Your Position

There are a number of ways you can increase your persuasiveness in presenting and advocating the best case possible for your position.  You want to persuade the other group members to agree with your thesis statement and accept its validity.  The following guidelines will help you do so.

1.  I will begin and end with a strong, sincere, and enthusiastic appeal for the listeners to agree with my position.

2.  I will present several points of evidence organized in a logical way.

3.  During my initial presentation, I will select a few major points, four or five at the most, and expand on them by using examples, stories, and anecdotes.  In order to ensure that the important facts supporting my position are not missed by the audience, I will a point, say it again in different words, illustrate the point with an example or anecdote, and then state it once more.

4.  I will make eye contact with all members of the audience.

5.  I will keep my presentation within the time limits.

6.  I will use more than one media in my presentation.  I have developed visual aides to help make my case.

7.  I have practiced my presentation.  I am comfortable delivering it.

Listening To Opposing Presentation

You need to learn the opposing position as well as your own for at least two reasons:

1.  To write a dynamic group report that synthesizes both positions and pass an individual test covering all sides of the issue.

2.  To be able to better and more incisively refute it.  If you do not know the other position, you cannot challenge it effectively.

Listen carefully to the opposing position.  Write down (a) the points strongly supporting it and (b) its weaknesses.  Then rate each point on a one-to-ten scale from very important (10) to very unimportant (1).

	Strong Points
	Rating
	Weaknesses
	Rating

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Engaging In A Free-For-All Open Discussion

1.  Continue To Advocate Your Position.  Present your arguments forcefully and persuasively.  Emphasize facts, evidence, and rationale.  Try out the "tricks of the trade" to see if you can (a) win with fallacious arguments and (b) add humor and interest to the discussion.  Occasionally try ignoratio elenchi (missing the point), arguing from analogy, sneaky ways of using questions, reduction ad absurdum, and argumetum ad hominem.

2.  Learn The Evidence And Information Contained In The Opposing Position.  Keep in mind that the overall goal is to make a reasoned judgment about the issue.  You need to know both sides thoroughly.

3.  Refute The Evidence Presented By The Opposition:
a.  Differentiate between facts and opinions.

b.  Determine if the evidence supports the claim.  If the claims are vague, ambiguous, or meaningless, or if euphemisms are used, then the claim is not supportable.

c.  Determine if the evidence is of sufficient quantity and quality to validate the claim.

d.  Determine if the evidence is reliable enough to support the claim.  If the opponent overgeneralizes, oversimplifies, does not cite credible sources, slants information, or appeals to emotion, then the evidence is not reliable.

4.  Refute The Reasoning Used By The Opposition.  Look for erroneous reasoning based on:

a.  Errors of perception (faulty ways of seeing reality).

b.  Errors of judgment (flaws in reasoning such as overgeneralizing, hasty conclusions, unwarranted assumptions, and failure to make distinctions).

c.  Errors of reaction (defensively explaining away, shifting the burden of proof, or attacking the other person).

d.  Errors of interrelating evidence (check the and, but, and therefore relationships).

e.  Errors in the use of inductive and deductive reasoning.  Especially look for denying the antecedent and affirming the consequence.

5.  Defend Your Evidence And Reasoning By Rebutting The Attacks Of The Opposition.  Present counter-arguments, clarifications, and extensions.  Rebuild your case.  Clarify your evidence and reasoning and present further evidence.  

Reversing Perspectives

Reverse perspectives and present the best case for the opposing position.  The opposing pair will do the same.  Strive to see the issue from both perspectives simultaneously.  Perspective reversal is taking the opposing pair's position and sincerely and completely presenting their position as if it were one's own.

Overall

1.  Change chairs, buttons, hats, and so forth.

2.  Caucus briefly with your partner and plan your presentation.

Presenting Opposing Position (Reversing Perspectives)

1.  Take the opposing perspective and present opposing arguments as if they were yours.  Present the best case for the opposing position.

2.  Be forceful and persuasive.

3.  Add new facts and evidence if you can.

Listening To Opposition Present Your Position

1.  Correct errors in the other pair's presentation of your position.

2.  Note omissions in the other pair's presentation of your position.

Synthesizing

1.  Drop all advocacy.  Step back, be objective, and see the issue from a variety of perspectives.  See new patterns within a body of evidence.  

2.  Summarize and synthesize the best evidence and reasoning from all sides of the issue into a joint position that all group members can agree to.  Strive for creative insight (recognizing relationships and patterns that at first may not be apparent in the information, facts, and experiences gathered by different group members).  The alternative syntheses are considered on their merits.  Synthesizing involves at least three processes:

a.  Generate optional ways of integrating the evidence (the more alternatives suggested, the less group members will be "frozen" to their original positions):

1.  

2.  

3.  

4.  

b.  Summarize the evidence in fewer words (gather all the facts, information, and experiences and integrate them into one or a set of conclusions).

c.  Create a new position that subsumes the previous ones:  Create a new position that unifies the previous ones, brings them into harmony, and unites their best features at a higher level.  The previous positions are seen as parts to be combined into a whole.

3.  Write a joint report that (a) explains the group's synthesis and (b) is based on a group consensus supported by evidence.  The report should include a new thesis statement, a rationale, and a conclusion.

4.  Present your conclusions to the class.  Your presentation should be both informative and interesting.

5.  Individually take the test covering both sides of the issue.

6.  Process how well you worked together as a group and how you could be even more effective next time.  Celebrate the group's success. 
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Being A Citizen In A Democracy

The word "democracy" comes from the Greek word demokratia, which is a combination of demos (the Greek word for people) and kratos (the Greek word for "rule").  Thomas Jefferson believed that rule by the people required free and open discussion in which knowledge is the basis of influence within society, not the social rank within which a person was born.  American democracy was thus founded on the premise that "truth" will result from free and open discussion in which opposing points of view are advocated and vigorously argued.  Before a decision is made:  

1.  Every citizen has the opportunity to:  

a.  Advocate for his or her ideas (free speech is guaranteed).  

b.  Challenge and criticize others’ ideas.  

2.  A vote is then taken and the majority rules.  

3.  The minority willingly commits to implement the decision because they know:  

a.  They received a fair and complete hearing and had the opportunity to persuade others.  

b.  They will have another chance in two or four years.  

c.  They are confident their rights will be protected.  

To be a citizen in our democracy individuals need to master the process of:  

1.  Researching, conceptualizing, and organizing one’s views.  

2.  Advocating one's views.  

3.  Challenging opposing positions’ information and logic.  

4.  Deriving a reasoned judgment.  

5.  Making a decision.  

6.  Committing oneself to implement the decision made (regardless of whether one not one initially favored the alternative adopted).  

The Acadians

Thomas Morton

They came from France to trade furs around the Bay of Fundy in the early 1600's, but in a few years Les Acadiens, the Acadians, had started to build dikes and carve out farmland on the rich, marshy soil.  By 1755, the population of l'Acadie or Acadia was about 8,000 people.  Long isolated from France by that date and highly influenced by the Indians, they had developed a life of independence and freedom.  Yet the building and maintenance of the dikes required much cooperation and so with a common language and culture, they developed also a strong sense of community.

Since the Treaty of Utrecht in 1713, the Acadians had lived under British rule and had tried to remain neutral in the continuing conflicts between Britain and France.  However, their farms lay in a strategic area between the British settlements at Annapolis Royal and at Halifax, the important naval base, and New France, which included New Brunswick, Prince Edward Island (Isle St.  Jean), and Cape Breton Island (Isle Royale).

Although it was not yet official, another war between Britain and France and thus their colonies had begun.  The English Lieutenant Governor at Halifax, Charles Lawrence, saw the French speaking Acadians as a possible security risk.  This fear increased when in June, 1755, an Anglo-American force captured the French fort of Beausejour and found some 200 Acadians inside.

Britain had asked the Acadians before to swear loyalty to the English Crown.  They had agreed in 1729, but their oath had been with the verbal understanding with the governor of the time that they would not be required to take up arms against the French or Indians.  After Beauseiour's fall, Lawrence insisted that the Acadians give an unqualified oath of allegiance or be deported south to other British colonies.  (They would not be allowed to go to New France as this would only increase the enemy's military power.) Again the Acadians tried to remain neutral and refused to agree to an oath that would oblige them to fight French armies.

In this controversy you are the governing council of the colony of Nova Scotia.  The date is July 28, 1755.  Do you decide to support Lawrence's plan to ship the Acadians to the English speaking colonies to the south or do you accept the Acadians' limited oath of loyalty and allow them to stay on their land?

Against Deportation

Your position is in opposition to Lieutenant-Governor Lawrence's plan to expel the Acadians.  You feel that they will continue to remain neutral as they have for years and should be allowed to farm on their land in peace.

1.  For over a century there have been repeated attacks and counterattacks and shifting control of Acadia from France to Britain.  For the Acadians to commit to one side today may mean punishment from the other tomorrow.  They are wise to stay neutral.  They are no threat.

2.  The Acadians already took an oath of loyalty to the Crown in 1729 and have kept their word.  They are, therefore, British subjects and entitled to remain on their own land.

3.  The French priest, Abbe le Loutre, at Fort Beauseiour threatened Acadian villages with attacks by Micmac Indians if the Acadians did not agree to join with the French in the fort.  The Micmac even burned an Acadian village to the ground to force them to move.  Thus it is hard to say if any of the 200 found at Beauseiour were truly in support of the French.

4.  Why should 8,000 people lose their land for the supposed crime of 200 at Beauseiour? It is unjust to punish all Acadians because of the risk posed by a few.

5.  The people of Acadia have built and maintained the dikes, cleared the land, and tilled the soil for over a century.  To rip them from their homes and cast them into English colonies will destroy them as a people or leave them embittered against Britain and British justice.  The previous British governor, Peregrine Hopson, firmly believed the Acadian claims to neutrality and was convinced that if they were treated fairly they would be loyal British subjects.  Treat the Acadians fairly and their loyalty towards Britain will grow stronger.

For Deportation

Your position is in favor of Lieutenant Governor Lawrence's plan to force the 8,000 Acadians from their land and deport them to the 13 colonies to the south.  Britain has been fair to the Acadians and yet they have chosen to refuse unqualified loyalty.  They are a threat to British lives and must leave.

1.  War with France is certain and the French are powerful.  The mighty fortress of Louisbourg lies just to the north.  Nova Scotia is on the frontlines.  It would be suicide for the British to fight a war while thousands of people of doubtful loyalty are in their midst.  Britain does not wish to force anything on anyone, but the survival of Nova Scotia is at stake.

2.  Governor Lawrence has stated that the Acadians "have continually furnished the French and Indians with intelligence, quarters, provisions and assistance in annoying the Government...and 300 of them were found in arms at the French Fort at Beauseiour."  The Acadians are not neutral.

3.  Britain has been tolerant towards the Acadians for years.  Although the Acadians were a conquered people, the British let them keep their land, practice their religion, and generally live as they please.  Until the present threat, they have even been allowed to refuse to defend the colony.  The Acadians must now repay this kindness or accept the consequence.

4.  The obligation to fight to defend one's government is an essential duty of a citizen.  To keep the rights of citizens, such as ownership of property, the Acadians must fulfill the duties of citizens.  The Lieutenant-Governor has given Acadians a clear choice between full citizenship and deportation.  They have chosen not to be full citizens.

5.  Deportation is a harsh measure, but it is not death.  The Acadians can start anew elsewhere.  However, if they were in Nova Scotia, British settlers and soldiers might die.
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